
 

 

 

 

 

 

Rigorous Curriculum Design 

Unit Planning Organizer 

 

Grade/Course Grade Seven / English Language Arts  

Unit of Study Unit Five: Reading Literature and Informational Text / Writing 
Narratives and Argumentative Texts 

Pacing  5 – 7 Weeks 

 

UNIT STANDARDS 

PRIORITY STANDARDS: 
 
Reading Informational Text 

 
RI. 7.2 Determine two or more central ideas in a text and analyze their 

development over the course of the text; provide an objective summary of the 
text. 

 
RI. 7.3 Analyze the interactions between individuals, events, and ideas in a text 
(e.g., how ideas influence individuals or events, or how individuals influence 

ideas or events). 

 
RI. 7.4 Determine the meaning of words and phrases as they are used in a text, 
including figurative, connotative, and technical meanings; analyze the impact of a 
specific word choice on meaning and tone. 

 
RI. 7.5 Analyze the structure an author uses to organize a text, including how the 

major sections contribute to the whole and to the development of the ideas. 

RI. 7.6 Determine an author’s point of view or purpose in a text and analyze how 

the author distinguishes his or her position from that of others. 

RI. 7.9 Analyze and reflect on (e.g., practical knowledge, historical/cultural 
context, and background knowledge) how two or more authors writing about the 
same topic shape their presentations of key information by emphasizing different 

evidence or advancing different interpretations of facts. 
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Writing 

 
W.7.1 – Write arguments to support claims with clear reasons and relevant 
evidence. 

a. Introduce claims(s), acknowledge alternate or opposing claims, and 

organize the reasons and evidence logically. 
b. Support claims(s) with logical reasoning and relevant evidence, using 

accurate, credible sources and demonstrating an understanding of the 
topic or text. 
c.  Use words, phrases, and clauses to create cohesion and clarify the 

relationships among claim(s), reasons, and evidence. 
d. Establish and maintain a formal style/academic style, approach, and 

form. 
e. Provide a concluding statement or section that follows form and 
supports the argument presented. 

 

 

SUPPORTING STANDARDS 
 

Reading Literature 

RL.7.1 Cite several pieces of textual evidence and make relevant connections to 
support analysis of what the text says explicitly as well as inferences drawn from the 
text.  

RL.7.2 Determine a theme or central idea of a text and analyze its development over 

the course of the text; provide an objective summary of the text.  

RL.7.3 Analyze how particular elements of a story or drama interact (e.g., how setting 

shapes the characters or plot.)  

RL.7.4 Determine the meaning of words and phrases as they are used in a text, 

including figurative and connotative meanings; analyze the impact of rhymes and other 
repetitions of sounds (e.g., alliteration) on a specific verse or stanza of a poem or 

section of a story or drama.  

RL.7.5 Analyze how a drama’s or poem’s form or structure (e.g., soliloquy, sonnet) 

contributes to its meaning.  

RL.7.6 Analyze how an author develops and contrasts the points of view of different 
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characters or narrators in a text.  

RL.7.7 Compare and contrast a written story, drama, or poem to its audio, filmed, 

staged, or multimedia version, analyzing the effects of techniques unique to each 
medium (e.g., lighting, sound, color, or camera focus and angles in a film). 

RL.7.9 Compare and contrast and reflect on (e.g., practical knowledge, 
historical/cultural context, and background knowledge) a fictional portrayal of a time, 

place, or character and a historical account of the same period as a means of 
understanding how authors of fiction use or alter history.  

RL.7.10 By the end of the year, read and comprehend literature, including stories, 
dramas, and poems at grade level text complexity (see Appendix A) or above, 
scaffolding as needed.  

 

Reading Informational Text 

RI. 7.8 Trace and evaluate the argument and specific claims in a text, assessing 

whether the reasoning is sound and the evidence is relevant and sufficient to support 
the claims. 

RI.7.10 By the end of the year, read and comprehend literary nonfiction (see Appendix 
A) at grade level text-complexity (see Appendix A) or above, with scaffolding as needed. 

 

Writing 
 

W.7.3 Write narratives to develop real or imagined experiences or events using effective 

technique, relevant descriptive details, and well-structured event sequences.  
a. Engage and orient the reader by establishing a context and point of view and 

introducing a narrator and/or characters; organize an event sequence that 
unfolds naturally and logically.  
b. Use narrative techniques, such as dialogue, pacing, and description, to 

develop experiences, events, and/or characters.  
c. Use a variety of transition words, phrases, and clauses to convey sequence 

and signal shifts from one time frame or setting to another.  
d. Use precise words and phrases, relevant descriptive details, and sensory 
language to capture the action and convey experiences and events.  

e. Provide a conclusion that follows from and effects on the narrated experiences 
or events. 

W.7.4 Produce clear and coherent writing in which the development, organization, 
voice, and style are appropriate to task, purpose, and audience.  
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W.7.5 With some guidance and support from peers and adults, develop and strengthen 
writing as needed by planning, revising, editing, rewriting, or trying a new approach, 

focusing on how well purpose and audience have been addressed.  
 
W.7.6 Use technology, including the Internet, to produce and publish writing and link to 

and cite sources as well as to interact and collaborate with others, including linking to 
and citing sources.  

 
W.7.7 Conduct short research projects to answer a question, drawing on several 
sources and generating additional related, focused questions for further research and 

investigation.  
 

W.7.8 Gather relevant information from multiple print and digital sources, using search 
terms effectively; assess the credibility and accuracy of each source; and quote or 
paraphrase the data and conclusions of others while avoiding plagiarism and following a 

standard format for citation.  
 

W.7.9 Draw evidence from literary or informational texts to support analysis, reflection, 
and research.  

a. Apply grade 7 Reading standards to literature (e.g., “Compare and contrast a 

fictional portrayal of a time, place, or character and a historical account of the 
same period as a means of understanding how authors of fiction use or alter 

history”).  
b. Apply grade 7 Reading standards to literary nonfiction (e.g. “Trace and 
evaluate the argument and specific claims in a text, assessing whether the 

reasoning is sound and the evidence is relevant and sufficient to support the 
claims”). 

 
W.7.10 Write routinely over extended time frames (time for research, reflection, 
metacognition/self-correction, and revision) and shorter time frames (a single sitting or a 

day or two) for a range of discipline-specific tasks, purposes, and audiences. 
 

 
Speaking and Listening 
 

SL.7.1 Engage effectively in a range of collaborative discussions (one-on-one, in 
groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, 

building on others’ ideas and expressing their own clearly. 

SL.7.2 Analyze the main ideas and supporting details presented in diverse media and 

formats (e.g., visually, quantitatively, orally) and explain how the ideas clarify a topic, 
text, or issue under study. 
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SL.7.3 Delineate a speaker’s argument and specific claims, evaluating the soundness of 
the reasoning and the relevance and sufficiency of the evidence.  

 
SL.7.4 Present claims and findings, emphasizing salient points in a focused, coherent 
manner with pertinent descriptions, facts, details, and examples; use appropriate eye 

contact, adequate volume, and clear pronunciation.  
 

SL.7.5 Include multimedia components and visual displays in presentations to clarify 
claims and findings and emphasize salient points.  
 

SL.7.6 Adapt speech to a variety of contexts and tasks, demonstrating command of 
formal English when indicated or appropriate. (See grade 7 Language standards 1 and 

3 on page 52 for specific expectations.) 
 
 

Language 
 

L.7.1- Demonstrate command of the conventions of standard English grammar and 
usage when writing or speaking. 

a. Explain the function of phrases and clauses in general and their function in 

specific sentences.  
b. Choose among simple, compound, complex, and compound-complex 

sentences to signal differing relationships among ideas.  
c. Place phrases and clauses within a sentence, recognizing and correcting 

misplaced and dangling modifiers.*  

 

L.7.2- Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. 

a. Use a comma to separate coordinate adjectives (e.g., It was a fascinating, 

enjoyable movie but not He wore an old[,] green shirt).  
b. Spell correctly. 
 

L.7.3 Use knowledge of language and its conventions when writing, speaking, reading, 
or listening. 

a. Choose language that expresses ideas precisely and concisely, recognizing 
and eliminating wordiness and  
redundancy.* 

 
L.7.4 Determine or clarify the meaning of unknown and multiple-meaning words and 

phrases based on grade 7 reading and content, choosing flexibly from a range of 
strategies.  
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a. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s 

position or function in a sentence) as a clue to the meaning of a word or phrase.  
b. Use common, grade-appropriate Greek or Latin affixes and roots as clues to 

the meaning of a word (e.g., belligerent, bellicose, rebel).  
c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both 
print and digital, to find the pronunciation of a word or determine or clarify its 

precise meaning or its part of speech.  
d. Verify the preliminary determination of the meaning of a word or phrase (e.g., 

by checking the inferred meaning in context or in a dictionary).  
 

L.7.5 Demonstrate understanding of figurative language, word relationships, and 

nuances in word meanings.  
a. Interpret figures of speech (e.g., literary, biblical, and mythological allusions) in 

context.  
b. Use the relationship between particular words (e.g., synonym/antonym, 
analogy) to better understand each of the words.  

c. Distinguish among the connotations (associations) of words with similar 
denotations (definitions) (e.g., refined, respectful, polite, diplomatic, 

condescending).  
L.7.6 Acquire and use accurately grade-appropriate general academic and domain-
specific words and phrases; gather vocabulary knowledge when considering a word or 

phrase important to comprehension or expression. 
 

 

“UNWRAPPED” Power Standards 

Reading Informational Text 

 
RI. 7.6 DETERMINE an author’s point of view or purpose in a text and ANALYZE 
how the author DISTINGUISHES his or her position from that of others. 

RI. 7.9 ANALYZE and REFLECT on (e.g., practical knowledge, historical/cultural 
context, and background knowledge) how two or more authors writing about the 

same topic SHAPE their presentations of key information by EMPHASIZING 
different evidence or ADVANCING different interpretations of facts. 

 
Writing 

 
W.7.1 WRITE arguments to SUPPORT claims with clear reasons and relevant 
evidence. 
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“Unwrapped” Skills 

(students need to be able to do) 

“Unwrapped” Concepts 

(students need to know) 

DOK 

Levels 

 
POWER STANDARD: RI. 7.6 

DETERMINE 

 
 

ANALYZE HOW 
 
DISTINGUISHES 

 
REFLECT 

● author’s point of view or 

purpose 
 

● author 
 

● position from others 

 
● practical knowledge 

 
● historical/cultural context 

 

● background knowledge 
 

 

 
 

2, 3 

 

          3 

3 

2 

Students Know: 

● Authors write from a unique perspective or point of view (which is distinguished 
from other points of view presented). 

● Point of view can be analyzed by determining the author's relationship to the 
topic or event in the text. 

● Objectivity of a text can be influenced by an author's purpose and/or personal 
bias. 

● Authors structure their text to best achieve their purpose in writing (e.g., 

compare/contrast, cause/effect, sequence, description, problem/solution). 
● Authors may acknowledge other positions or viewpoints to reinforce (strengthen) 

their own. 
● Authors may include other viewpoints/positions to lend credibility to their overall 

understanding of the topic. 

● Authors may assert themselves as experts or trustworthy sources (but that 
doesn't make it so). 

Students Can: 

● Analyze the author's relationship to the topic or central idea in the text. 

● Determine the point of view from which the author has written. 
● Determine the author's purpose for writing a text. 
● Recognize bias in an author's presentation of information. 

● Contrast the author's point of view with others presented in the text. 
● Explain how authors use different positions or viewpoints to advance their 



8 
 

 

 

purpose. 

● Assess the author's reliability as a source of information. 

 

 
POWER STANDARD: RI.7.9 

ANALYZE 

 
 
 

SHAPE 
 

 
EMPHASIZING 
 

ADVANCING 

● two or more authors 

writing about the same 
topic 

 

● presentations of key 
information 

 
● different evidence 

● different interpretations of 

facts 

 

 
 
 

3 

Students Know: 

● Two or more authors shape their presentation of key information by emphasizing 
and interpreting facts in different ways. 

Students Can: 

● Determine the key information in the text of two or more authors' work on the 

same topic. 
● Analyze the emphasis and interpretation of facts in author's writing. 
● Analyze how the differences of emphasis and interpretation between two or more 

authors shapes each individual presentation. 

 

                                  
POWER STANDARD: W.7.1 

WRITE 

 
SUPPORT 

● argument 

 
● claims 

o clear reasons 
o relevant evidence 

 

 

 
3 
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Students Know: 

● The difference between persuasive writing and argument writing. 

● The meaning of credible sources. 
● Rhetorical devices in writing arguments. 
● An intended audience helps determine the reasons and evidence used in an 

argument. 

Students Can: 

● Determine the relevant reasons and evidence to use for a specific audience. 
● Determine which rhetorical devices to use to best support claims in an 

argument. 
● Demonstrate the proper use or rhetorical devices within an argument. 

 

 

 Unit Vocabulary Terms 

“Unwrapped” Power Standards 
Concepts 

Supporting Standards Concepts and 
Other Unit-Specific Terms  

Author’s point of view 

Author’s purpose 
Distinguish 
Position 

Shape  
Key information 

Emphasize 
Advance 
Interpretation 

Argument 
Claim 

Reasons 
Evidence 
Reflect 

Practical knowledge 
Historical/Cultural context 

Background Knowledge 

Central ideas 

Controversy/controversial 
Perspective 
Objective summary 

Interaction 
Influence 

Figurative 
Connotative 
Technical 

Impact 
Meaning 

Tone 
Distinguish 
Alternate 

Opposing 
Accurate 

Credible 
Cohesion 
Formal style 

Textual evidence 
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Essential Questions  Corresponding Big Ideas 

1. How does an analysis of an 
author’s point of view and purpose 
contribute to a reader’s 

understanding of a text? 
 

2. How do different authors writing 
about the same topic shape their 
presentations of the topic to 

represent their point of view? 
 

3. How can I write an effective 
argument? 

1. A critical analysis of an author’s 
point of view and purpose helps the 
reader assess the author’s 

credibility.  
 

2. Authors emphasize evidence and 
interpret facts differently based on 
personal perspective. 

 
3. You can write an effective argument 

by supporting your claims with clear 
reasons and relevant evidence. 

 

District Assessments 

 

 
Unit 5 Pre-Assessment 

 
ELA Grade 7 Common Assessment  

 

(See district assessment calendar) 

 

 
Essential Questions Post-Assessment 

 

 

Engaging Learning Scenario 

Several teachers in your school have asked the principal to allow students to use their cell 

phones for research in class. The principal discussed the request with the school’s 

Leadership Team, consisting of teachers, parents, guidance counselors, and 

administrators, and they are divided on the issue. The principal has asked the students to 

research the pros and cons of using cell phones in class and make a recommendation 

supported with evidence to present to the Leadership Team.  
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Performance Task Synopses 

 

 
Task 1: Read and analyze two short articles about using cell phones in school. 

 
Task 2: Research the topic and participate in a discussion. 
 

Task 3: Draft a recommendation letter to your principal. 
 

 

 

Performance Task # 1 
In Detail 

 
Power Standards: RI.7.6, RI.7.9 

 
Additional Standards: RI.7.1, RI.7.8 

 
. 
Task 1 Detailed: Read and analyze two short texts (article or video), about using cell 

phones in school. 
 

1. Read two texts with different points of view on the topic of using cell phones in 
school.  

 
2. Complete the graphic organizer to determine for each text: 

● the author’s purpose 

● how the author distinguishes his/her position from others 
● what evidence is emphasized 

● how facts are interpreted 
 

3. Write an analysis. Which text makes the stronger argument? Why?  

 
 

Note to Teacher: Links to a variety of texts on the topic are listed at the end of this unit. 
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Performance Task # 1 Scoring Guide 

 

 

 
4 3 

 

2 

 

1 

 All “Proficient” 
criteria plus: 

  
 

 collects 
information 

for each text  
on a graphic 

organizer 
 addresses 

all four 

points in 
each graphic 

organizer  
 states a 

claim as to 

which text 
makes the 

stronger 
argument 

 uses textual 

evidence to 
support 

ideas 
  

 

 Meets _3__ of 
the “Proficient” 

criteria 
 

 Meets fewer than 
_3_ of the 

“Proficient” criteria 
 Task to be 

repeated after re-
teaching 

 Comments: 

 

 

 

Key 
4 = Exceeding the Standards 
3= Meeting the Standards 

2= Approaching the Standards 
1= Below Standard 
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Interdisciplinary Connections and Related 

Focus Standards 

Specific to Task #1 

21st Century Learning Skills 

Specific to Task #1 

 

 
 
 

✓ Check all those that apply for each task:  

 

❑ Teamwork and Collaboration 

X❑ Initiative and Leadership 

X❑ Curiosity and Imagination 

X❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

❑ Effective Oral and Written Communication 

X❑ Accessing and Analyzing Information 

❑ Other 

 

 

 

 

Performance Task # 2 
In Detail 

 
Power Standards: RI.7.6, RI.7.9 

 
Additional Standards: RI.7.1, W.7.7, W.7.8, SL.7.1, SL.7.2, SL.7.4 

 
 
Task 2 Detailed:  Read and research the topic to develop your understanding about both points 

of view. 
 

1. Read our District policy on cell phone use: 
http://www.plainfieldnjk12.org/Board_of_Education/Policies/Cell%20Phone%20Use%20Policy.pdf 
 

2. Research how other districts manage cell phone use in school.  
● Read and take notes about why cell phones are banned and why they are allowed.  

● Include examples for each reason.  

http://www.plainfieldnjk12.org/Board_of_Education/Policies/Cell%20Phone%20Use%20Policy.pdf
http://www.plainfieldnjk12.org/Board_of_Education/Policies/Cell%20Phone%20Use%20Policy.pdf
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● Write down where you found your information. 

 
3. Prepare three questions and three key ideas you found through your research. 

 
4. Participate in a collaborative discussion with your peers on the topic of cell phone use in 

the classroom. 

 

 

 

 
Performance Task # 2 Scoring Guide 

 

 

 
4 3 

 

2 

 

1 

 All “Proficient” 
criteria plus: 

 Poses questions 
that elicit 

elaboration  
 Responds to 

others’ 

questions and 
comments with 

relevant 
observation and 
ideas 

 
 

 

 Presents 
evidence in 

the form of 
notes from 

research on 
the topic. 

 Prepares 

three 
questions for 

discussion 
 Prepares 

three key 

ideas to 
contribute to 

the 
discussion 

 Participates 

in a 
collaborative 

discussion 
according to 
pre-

determined 
rules. 

 Meets _3__ of 
the “Proficient” 

criteria 
 

 Meets fewer than 
__3_  of the 

“Proficient” criteria 
 Task to be 

repeated after re-
teaching 

 Comments: 
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Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 

 

 

Interdisciplinary Connections and Related 
Focus Standards 

Specific to Task #2 

21st Century Learning Skills 

Specific to Task #2 

 
 
 

 
 

 
 
 

 
 

 
 
 

 

✓ Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

X❑ Initiative and Leadership 

X❑ Curiosity and Imagination 

X❑ Innovation and Creativity  

X❑ Critical thinking and Problem Solving 

X❑ Flexibility and Adaptability 

❑ Effective Oral and Written Communication 

X❑ Accessing and Analyzing Information 

❑ Other 

 
Performance Task # 3 

In Detail 

 
Power Standards: W.7.1 

 
Additional Standards: W.7.4, W.7.5, W.7.7, W.7.8, W.7.10, L.7.1, L.7.2, L.7.3 
 

 
Task #3 Detailed:  Draft a recommendation letter to your principal. 

 
1. Use the writing process to make a recommendation to your principal regarding the use of 

cell phones in the classroom. 

 
2. Be sure to: 
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● introduce your claim 

● acknowledge alternate or opposing claims 
● organize reasons and evidence logically 

● support your claim with logical reasoning and relevant evidence 
● use accurate, credible sources 
● use words, phrase, and clauses to create cohesion 

● establish and maintain a formal style 
● provide a concluding statement or section that follows from and supports the 

argument presented 
● demonstrate command of English grammar, usage, capitalization, punctuation, 

and spelling 

 
 

 
Performance Task # 3 Scoring Guide 

 

 

 
4 3 

 

2 

 

1 

 All 
“Proficient” 

criteria plus: 

  
 

 

 provides evidence of the 
writing process (drafts, 

revisions, editing, etc.) 
 introduces a claim 
 acknowledges alternate 

or opposing claims 
 organizes reasons and 

evidence logically 
 supports a claim with 

logical reasoning and 

relevant evidence 
 uses accurate, credible 

sources 
 uses words, phrases, 

and clauses to create 

cohesion 
 establishes and 

maintains a formal style 
 provides a concluding 

statement or section that 

follows from and 

 Meets _7_ of 
the “Proficient” 

criteria 
 

 Meets fewer 
than _7_ of 

the 
“Proficient” 
criteria 

 Task to be 
repeated 

after re-
teaching 

 Comments: 
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supports the argument 

presented 
 demonstrates command 

of English grammar, 
usage, capitalization, 
punctuation, and spelling 

 

 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 

 

Interdisciplinary Connections and Related 
Focus Standards 

Specific to Task #3 

21st Century Learning Skills 

Specific to Task #3 

 
 

 

✓ Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

X❑ Initiative and Leadership 

X❑ Curiosity and Imagination 

X❑ Innovation and Creativity  

X❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

❑ Effective Oral and Written Communication 

X❑ Accessing and Analyzing Information 

❑ Other 
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Research-Based Effective  

Teaching Strategies 

21st Century Learning Skills 

✓ Check all those that apply to the unit: 
 

❑ Identifying Similarities and Differences 

X❑ Summarizing and Note Taking 

❑ Reinforcing Effort, Providing Recognition 

❑ Homework and Practice 

X❑ Nonlinguistic Representations 

X❑ Cooperative Learning 

❑ Setting Objectives, Providing Feedback 

X❑ Generating and Testing Hypotheses 

X❑ Cues, Questions, and Advance Organizers 

❑ Interdisciplinary Non-Fiction Writing 

✓ Check all those that apply to the unit: 
 

❑ Teamwork and Collaboration 

X❑ Initiative and Leadership 

X❑ Curiosity and Imagination 

X❑ Innovation and Creativity  

X❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

X❑ Effective Oral and Written 

Communication 

X❑ Accessing and Analyzing Information 

❑ Other 

 

 

Differentiation 
Strategies 

(Additional 
Supports + 
Enrichment) 

Intervention 
Strategies 

 

Specially Designed 
Instruction for 

Special Education 
Students 

Strategies for 
English Language 

Learners 

Offer a motivational 
context to pique 
student interest or 
curiosity in the 

subject at hand. 

Differentiate 
instruction by using 
all levels of Bloom’s 

Taxonomy to ask 
questions and plan 

learning activities. 
Use multiple and 
flexible grouping 

opportunities for 
students (e.g., 

partners, 
independent, by 
interest, by learning 

Go over all 
instructions in class 
and provide a written 
version--but don't 

provide overwhelming 
amounts of 

instruction.  

For large projects, 
provide step-by-step 
directions, bullet 

those directions, & 
give advanced notice 

of due dates (at least 
2 weeks).  

Work collaboratively 

on tasks with a 
student and gradually 

Use graphic 
organizers to offer a 
visual framework for 
assimilating new 

information. 

Break a complex task 
into easier, more 

"doable" steps to 
facilitate student 
achievement. 

Pause during 

instruction to ask 
questions and check 
students’ levels of 

understanding or any 
misunderstandings of 

 Simplify the language 

of instruction, not the 
concept being taught. 
Use speech that is 

appropriate for 
students' language 

proficiency. 

Impart information 
through oral, visual, 

auditory, and 
kinesthetic learning 
modalities. 

Opportunities to 

demonstrate 
language 

comprehension 
through physical 
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style, teacher-

assigned, small group 
of 5 or less students). 

Make connections 
between formative 
assessment 

processes and 
standards to better 

understand how 
students can improve 
their learning to 

become proficient. 

 

withdraw the support. 

Reinforce 
conceptualization of 

steps using repetition 
in a variety of 
contexts where 

memory is required 
(e.g., oral, written, act 

it out). 

content. 

Relate information to 

the student's 
experiential base. 

 

 

 

expression. 

Adapt content to 

ELL’s needs through 
use of graphic 
organizers, outlines, 

labeling of pictures, 
study guides, adapted 

text, and highlighted 
text. 

 

Instructional Resources and Materials 

 
Physical Technology-Based 

 

McDougal Littell Literature 7th Grade (red) 
text  

 
Unit 8: Information, Argument, and 
Persuasion 

Unit 9: The Power of Research 
 

 
         

 

 
 

 
 
 

 
Articles/videos on cell phone use in schools:   

 

http://www.nea.org/home/35221.htm   
Are cell phones the new chewing gum? 
 

https://www.youtube.com/watch?v=aXt_de2-
HBE  

Cell Phones in the Classroom: Learning Tools 
for 21st Century Students 
  

http://teacher.scholastic.com/scholasticnews/ind
epth/upfront/debate/index.asp?article=d1211 

Should cell phones be banned in school? 
 
http://www.scholastic.com/browse/article.jsp?id=

3751073 
Lift the Cell Phone Ban 

 
http://www.scholastic.com/browse/article.jsp?id=

3755576  

Cell Phones in School 

 

http://www.nea.org/home/35221.htm
https://www.youtube.com/watch?v=aXt_de2-HBE
https://www.youtube.com/watch?v=aXt_de2-HBE
http://teacher.scholastic.com/scholasticnews/indepth/upfront/debate/index.asp?article=d1211
http://teacher.scholastic.com/scholasticnews/indepth/upfront/debate/index.asp?article=d1211
http://www.scholastic.com/browse/article.jsp?id=3751073
http://www.scholastic.com/browse/article.jsp?id=3751073
http://www.scholastic.com/browse/article.jsp?id=3755576
http://www.scholastic.com/browse/article.jsp?id=3755576
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http://www.cbsnews.com/news/school-cell-

phone-ban-causes-uproar/  
School Cell Phone Ban Causes Uproar 

 
http://www.nbcnews.com/id/35063840/ns/techno
logy_and_science-tech_and_gadgets/t/some-

schoolsrethink-bans-cell-
phones/#.U1_xBIFdWSo  

Some schools rethink bans on cell phones  
 
http://www.theatlantic.com/national/archive/2012

/05/do-cell-phones-belong-in-the-
classroom/257325/  

Do Cell Phones Belong in the Classroom? 
 
http://www.usatoday.com/story/tech/personal/20

13/08/07/views-shift-on-cell-phones-in-
schools/2607381/   

More Schools Use Cell Phones as Learning 
Tools 
 

http://nonfictiontextsets.wikispaces.com/file/view
/Florida+Schools+Allow+Cell+Phones.pdf  

Florida School Allows Cell Phones in Class 
 
Argumentative Writing 

 
http://www.lanecc.edu/sites/default/files/trio/writi

ng_an_argumentative_essay.pdf  
Possible structures for argumentative essays 
 

Lesson Suggestions 

 

 
● Provide students access to the text—via tablet or photocopy—so they can annotate it 

as directed. 
● Model close reading for students by thinking aloud as you go through the text with 

them or displaying your annotations on a tablet via an LCD projector; show them how 
to examine a text by scrutinizing its words, sentence structures, or any other details 
needed to understand its explicit meaning. 

● Pose questions—about words, actions, or details—that require students to look closely 
at the text for answers. 

http://www.cbsnews.com/news/school-cell-phone-ban-causes-uproar/
http://www.cbsnews.com/news/school-cell-phone-ban-causes-uproar/
http://www.nbcnews.com/id/35063840/ns/technology_and_science-tech_and_gadgets/t/some-schoolsrethink-bans-cell-phones/#.U1_xBIFdWSo
http://www.nbcnews.com/id/35063840/ns/technology_and_science-tech_and_gadgets/t/some-schoolsrethink-bans-cell-phones/#.U1_xBIFdWSo
http://www.nbcnews.com/id/35063840/ns/technology_and_science-tech_and_gadgets/t/some-schoolsrethink-bans-cell-phones/#.U1_xBIFdWSo
http://www.nbcnews.com/id/35063840/ns/technology_and_science-tech_and_gadgets/t/some-schoolsrethink-bans-cell-phones/#.U1_xBIFdWSo
http://www.theatlantic.com/national/archive/2012/05/do-cell-phones-belong-in-the-classroom/257325/
http://www.theatlantic.com/national/archive/2012/05/do-cell-phones-belong-in-the-classroom/257325/
http://www.theatlantic.com/national/archive/2012/05/do-cell-phones-belong-in-the-classroom/257325/
http://www.usatoday.com/story/tech/personal/2013/08/07/views-shift-on-cell-phones-in-schools/2607381/
http://www.usatoday.com/story/tech/personal/2013/08/07/views-shift-on-cell-phones-in-schools/2607381/
http://www.usatoday.com/story/tech/personal/2013/08/07/views-shift-on-cell-phones-in-schools/2607381/
http://nonfictiontextsets.wikispaces.com/file/view/Florida+Schools+Allow+Cell+Phones.pdf
http://nonfictiontextsets.wikispaces.com/file/view/Florida+Schools+Allow+Cell+Phones.pdf
http://www.lanecc.edu/sites/default/files/trio/writing_an_argumentative_essay.pdf
http://www.lanecc.edu/sites/default/files/trio/writing_an_argumentative_essay.pdf
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● Offer students an example of what it means to read explicitly and support your 

inferences with evidence; then tell them what a passage explicitly says, and ask them 
to find evidence inside the text to support their statement about its meaning. 

● Give students several pieces of evidence and ask them to determine what explicit idea 
in the text the evidence supports. 

● Show students how you would choose evidence from the text to support your 

inference; discuss with them the questions you would ask to arrive at that selection. 
● Think aloud (with your guidance) about the process and how they make such 

inferences, and then have students find and use evidence to support their inferences. 
● Define and discuss with students just what point of view (POV) means and entails, 

providing not just written and spoken definitions but also visual illustrations with 

drawings, images, artworks, or film clips 

● Have students first determine what the POV in the text is; then ask students to 

determine why the author chose that POV as a means to achieve the purpose. 

● Direct students to generate words that characterize the style of the writing; then ask 

them to explain how these words are shaped by the POV (i.e., how the point of view 

guided the writer to make certain choices about dictions, tone, or setting). 

● Post a claim that relates to your subject, and ask the class to generate viable 

objections and the reasoning behind them; then debrief as a class, examining what 

makes for a good response to conflicting evidence or view. 

● Provide students with a range of sample arguments so they learn to distinguish 

between effective and ineffective arguments. 

● Have students read whole papers to see how writers use claims and evidence over the 

course of the whole text. 

● Keep and use both professional and student models for subsequent study of what to 

do—and what not to do. 

● Require students to label the elements of their argument (e.g., claim, evidence, 

reason), and evaluate the quality of each in light of whatever criteria are most 

appropriate on that occasion. 

● Use structured note-taking formats (e.g., columns with headers such as claim, reason, 

evidence) in the early stages to help students understand the elements and see how 

they work together to support the argument. 

● Give students sets of claims with varying degrees of specificity and insight; ask them to 

evaluate each by some criteria or arrange them all on a continuum of quality. 

● Ask students to provide a list of possible counterclaims, alternative positions, values, or 

biases to consider when writing their claims or evaluating/responding to those of 

others. 

● Generate words that are appropriate to the tone, topic, and type of argument, as well 

as the audience, occasion, and purpose; this can be done as a class, in groups, or 

independently. 
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● Invite students to use such techniques as backward outlining to assess the logic of their 

arguments within a paragraph or the whole text. 

● Have students investigate how they might use data—statistics, surveys, or other 

quantitative information—to support their claims; include in this discussion why they 

should or should not do so. 

● Show students how to gather and evaluate evidence when preparing to write (e.g., 

during the research/prewriting phase). 

 

. 
 

 
 
 

 
 
Source:  Burke, Jim. The Common Core Companion: the Standards Decoded, Grades 6-8  - What They 

Say, What They Mean, How to Teach Them. Corwin, 2013. Print.  

 

 


